The article raises questions about creating career guidance system in Russian school. The author has done a research of high school students (of 9 and 11 Year) concerning their professional choice. The author has stated the factors ensure readiness for self-determination of the school graduates.
Changes in the social and economic situation in Russia, the transition from post-industrial to an information society, the emergence of market relations, the transition to a society with remarkable entrepreneurial initiative and the change in style of business communication in society contributed to a change in the purpose and nature of work. Labor intensity and tension have increased along with the role of professionalism and responsibility of any specialist. This changes the requirements to the school graduate. Now the school graduate must be prepared to choose their future destiny, to be able to choose the activities, resources, ways to achieve goals, to be able to take decisions, be able to identify their deficiencies and to learn some new things, to be able to plan, acquire new experience and analyze it, turning it into their own life resource. In other words, the school graduate must be active, able to operate efficiently and solve problems effectively. Their activity can be seen in the personal formation as a subject of activity when they reveal their attitude to the activity and create their own "style" (or way) of its realization (Adol'f, Kovalevich).
Professional experience is an important part of human life. It provides a complete selfrealization of personality, revealing all its features; also it has an impact on human emotional state and well-being. Therefore, the study how a man chooses an occupation, further support, and assurance of this process are very important.
The process of choosing a profession implies On the one hand, in connection with the transition to a market economy, there have emerged some new jobs that "have not put down any roots in the professional culture of our society yet" (Mitina, p. 4) . On the other hand, the stereotypes of traditional forms of professionalization ate changing. L.M. Mitina calls this process "withdrawals". Now, it is not enough to be prepared to perform specific functions in the professional life (to be a good specialist). We must be ready to solve all sorts of new problems that arise in the implementation of professional activity, and which have not existed before (that is, to become a professional in the sphere). This means that a person must hold his/her objectivity in a variety of changing situations, to be able to make one's operations, leading to changes and development (Mitina) . This is made possible by the presence of the ability of self-development.
The values which were relevant the professional world 50 years ago, are now changing. If previously the society supported the value of attachment to the place, a special prowess was "the existence of one and only one employment record", now the ability to be mobile is especially valuable. While earlier labor dynasties (from generation to generation) have been previously valued, now the most important is an ability to retrain in a short time, to acquire the skills from a few professions. And even the education system stopped preparing of "specialists" and is now focused on training workers in particular areas (Bachelors, Masters).
The increased dynamism has affected the world of professions: it has become extremely dynamic and volatile. Every year there appear about 500 new jobs. However, many professions live only 5-15 years, and then they "die" or change beyond recognition (Mitina, p.5) . A special feature of the modern world is that monoprofessionalism On this basis, we can assume that high school students do not know how to plan, they do not know how to set goals, formulate the results, choose how to achieve goals, imagine achieving their goals in the form of concrete steps (to lay out), to work with their own resources.
In the same study, the researchers found from 30 to 40 % of high school students believe that they do not need any help to solve problems of self-determination (Zeer, 2008) (Fig. 1) . These findings provoke a question, why do not they need help, why is not it required? And then this means that high school students decide on their professional identity on their own. Or maybe such help, which is provided at schools, is not necessary due to its inefficiency?
But even more interesting for us is the following figure, which shows the respondents'
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Statistical analysis of these data using Fisher's exact test showed that there is no statistically professional identity on their own. Or maybe such help, which is provided at schools, is not necessary due to its inefficiency?
Fig. 1. Need in help to solve the problems of self-determination, %
But even more interesting for us is the following figure, which shows the respondents' answers to the question of the types of help required for professional self-determination (see Fig. 2 ). Statistical analysis of these data using Fisher's exact test showed that there is no statistically significant differences in the demand for certain types of help among students in of 9 and 11 Years in the solution of problems of self-determination. This is strange, because the situations in 9 and 11 classes are very different. The school graduates face an acute problem of determining at least the next vital step, whether to enter university or not? What university to enter? To move or not to move? To work? To go into the army? and some others. These findings suggest the following: neither the 9 th nor in the 11 th class the children do not question the issues of professional selfdetermination really. This means that the school space, school life function in such a way that the process of professional self-determination is not really started.
In this respect one common and apparently a typical example is one described th Fig. 2 . Types of help in professional self-determination for the students of 9 and 11 Years, % neither the 9 th nor in the 11 th class the children do not question the issues of professional selfdetermination really. This means that the school space, school life function in such a way that the process of professional self-determination is not really started.
In this respect one common and apparently a typical example is one described in the study.
Students of 9 Year who plan to continue their studies in the 10 th class postpone their decision on the choice of a place of education and a profession to the graduation party in 11 th class. This suggests that these students do not have any clear position in relation to their professional choice. And, therefore, the results indicate the absence of conscious learning strategies for the coming period (Zeer, 2008) . Thus, we can say that for many students 10 Year turns into a kind of buffer zone, a kind of "waiting room", staying in which may be futile for planning and specifying their professional and educational trajectories.
Next we will present some data from a questionnaire survey conducted among students in 10 and 11 Year, these are students of physics and mathematics classes of SFU school. 132 schoolchildren took part in this survey. Fig. 3 shows the respondents' answers to the question of why they are going to enter the university.
In answering this question, respondents could choose more than one answer. Data are presented by specifying the number of respondents (%) who chose a particular answer. We propose to pay attention to the following data: 50 % of respondents believe that coming to the university ensures a high-paid job in the future; 20 % (i.e.
one in five) of the respondents believe that during we can say that for many students 10 Year turns into a kind of buffer zone, a kind of "waiting room", staying in which may be futile for planning and specifying their professional and educational trajectories.
Next we will present some data from a questionnaire survey conducted among students in 10 and 11 Year, these are students of physics and mathematics classes of SFU school. 132 schoolchildren took part in this survey. Fig. 3 shows the respondents' answers to the question of why they are going to enter the university. In answering this question, respondents could choose more than one answer. Data are presented by specifying the number of respondents ( %) who chose a particular answer. We propose to pay attention to the following data: 50 % of respondents believe that coming to the university ensures a high-paid job in the future; 20 % (i.e. one in five) of the respondents believe that during the period of study at the university they will be able to make plans about their future with respect to their professional choice. Fig. 4 shows the respondents' answers to a question of what helps them make decisions about their future. Data are also presented in the number of people ( %) who selected a particular answer. Attention is drawn to the fact that only 45 % called specialized classes as something that helps in making decisions on their future (and almost all of the respondents were in these specialized classes). In second place there are the parents, 40 % of high school students said that conversations with parents help them decide for themselves. In third place are special Internet sites and universities' sites. About 30 % of the respondents referred to these resources as their assistants. We draw the readers' attention to the fact that educational practices themselves, which are carried out in the educational environment of the school and that should help in making decisions about the future, were named only by 5-10 % of the respondents. These conclusions provoke the emergence of the issue of the quality and adequacy of the proposed forms of work in schools with high school students. To summarize our arguments about career guidance, we can draw some conclusions:
1) The world of professions has changed and the old forms and tasks of professional orientation do not longer work, they are not effective;
2) There is an "event" approach to career counseling, which is not effective, as it cannot create the conditions for self-determination of high school children;
3) Professional orientation is a school operating system, which requires a special design and training and which should be focuses on the processes of self-determination of high school children;
4) Such a system should be based on the idea of the main activity of high school students, i.e. planning; 5) High school students must be accompanied by some assistants in the process of personal, educational, social and professional self-determination; 6) To systematically solve the problem of professional orientation -career selfdetermination it is necessary to put this process in a broader context, to cooperate with other agencies and organizations.
